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Abstract

Although action research enables teachers to take responsibility of their own professional development, teachers
ascribe the role of researcher only to experts outside the classroom. Drawing on qualitative analysis of a teacher of
English’s reflection journal and interviews as well as quantitative analysis of examinations taken by students, this
study examines how action research can affect the teacher in terms of content knowledge, teaching practices, and
beliefs and attitudes. The results suggest the popularization of action research among teachers by teacher training
and development units showing the positive changes in the teacher’s performance leading to improved student
learning.
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Ozet

Eylem arastirmasi, 6gretmenlerin mesleki gelisimlerinin sorumlulugunu iistlenmelerini saglayan modellerden biri
olmasima ragmen, dgretmenler arastirmaci roliinii yalnizca uzmanlara atfetmektedirler. Bu ¢alisma, bir Ingilizce
Ogretmeninin giinliiklerinin ve kendisi ile yapilmis roportajlarin niteliksel analizine ve ayni zamanda siire¢ boyunca
Ogrencilere yapilmis olan sinavlarin niceliksel analizine dayali olarak, eylem arastirmasinin bir 6gretmenin alan
bilgisini, 6gretim uygulamalarini, inang ve tutumlarini nasil etkileyebilecegini gostermeyi amaglamaktadir. Sonuglar,
Ogretmenin performansinda meydana gelen degisikliklerin 6grenmeyi olumlu ydnde etkiledigini gostererek,
Ogretmen egitimi ve gelisiminden sorumlu kurumlar tarafindan eylem arastirmasinin kullanimimin 6gretmenler
arasinda yayginlastirilmasi gerektigini vurgulamaktadir.

Anahtar Kelimeler: Eylem arastirmasi, profesyonel gelisim, Ingilizce 6gretmeni.
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Introduction

Language teachers all around the world often desire to be effective and to develop professionally
(Guskey, 2002; Burns, 2010). Nevertheless, professional development requires constant questioning of one’s
practices and this can be attained by carrying out action research. Even so, many teachers do not see research
as part of their role as it invokes the concept of hypothesis testing or of being specialists. However, unlike other
types of research which raises concerns about the universality of their findings, action research is concerned
with the immediate learning and teaching environment. Focusing within the context of the study, action
research encourages teachers to collect data about their teaching, to examine their attitudes, beliefs,
assumptions, and their teaching practices, and to use the information obtained as a basis for critical reflection
about their teaching (Richards & Lockhart, 1994, p.1). In a similar vein, Pinder and Turnbull (2003) stated that
professional development initiates changes in teachers' content knowledge, teaching practices and beliefs and
attitudes leading to improved student learning. Thus, the present study aims to show how action research as a
professional development strategy influences teachers’ content knowledge, teaching practices, and beliefs and
attitudes. In addition, it can help teachers to see how they can use action research as a practical classroom tool

for professional learning and teaching.
Theoretical Background

Professional development is a key tool to help teachers to update their knowledge, skills and practices.
With this aim in view, teachers often engage in professional development activities such as in-service courses,
workshops, lectures and conferences. However, many conventional forms of professional development are seen
as ineffective by a number of researchers in terms of their impact on practice (Kennedy, 1998; Yoon, Park &
Hong, 1999; Guskey, 2000; Ozer, 2004; Uysal, 2012). Fullan and Miles (1992) suggested that by having
pragmatic incentives, what teachers hope to gain through professional development activities are specific,
concrete and practical ideas that relate directly to the day-to-day operation of their classrooms (as cited in
Guskey, 2002, p.382). Therefore, teachers need more practical tools such as action research that can help with
resolving problems or issues that are of concern to them by being actively involved in problems in their own
classrooms. (Freeman, 1998; Ferrance, 2000; Mills, 2007; Richards & Farrel, 2005; Burns, 2010). Action
research enables teachers to act as researchers, develop personal goals, values and beliefs about practice
(Burns, 2000). Nevertheless, teachers do not generally adopt the role of researcher. Teachers assign this role to
outside experts with the notion that they themselves can become subjects to a researcher, but they can not
produce research work of their own (Stenhouse, 1975 in Burns, 1999; Polemeni, 1976; Hancock, 1997)
because the word ‘research’ often conjures up images of theory building or producing universal findings.
However, action research as a model of professional development differs from regular research forms by its
contextualized nature. In this respect, “Teacher research is, at one level, a means of countering the hegemony

of academic research which teachers are often distanced by” (Rudduck, 1987, p.5).
Action Research

Action research is a professional development model which involves teachers inquiring into their own
practice, studying and reflecting on their own practice, and correspondingly changing their own practice.

Richards and Farrell (2005) stated that in the combination of action and research, “the word ‘research’ refers to
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a systematic approach to carrying out investigations and collecting information that is designed to illuminate an
issue or problem and to improve classroom practice. The word ‘action’, on the other hand, refers to taking

practical action to resolve classroom problems” (p. 171).

Like many other types of research, action research consists of a question, data and interpretation
(Nunan, 1992, p.3). However, it differs from other types of research in its small scale and localized nature
(Burns, 1999, p.30). The primary motivation for action research is the more immediate one of bringing about
change and improving teaching and learning processes in the classrooms in which the research takes place
(Nunan, n.d.). It enables teachers to seek for knowledge to improve their skills, techniques and strategies in

order to change their instruction methods to impact on students.

Through conducting action research, teacher researchers gather information about how they teach, and
how well their students learn. It helps teachers to gain insight, develop reflective practice and create positive
changes both in their professional learning and in their classrooms (Mills, 2007, p.4). In the process of action
research, a teacher becomes an ‘explorer’ of his or her personal teaching context, while at the same time being

one of the participants in it (Burns, 2010, p.2).
Stages of Action Research

Action research involves planning, acting, observing and reflecting more carefully, more
systematically, and more rigorously than one usually does in everyday life (Kemmis & McTaggart, 1992 p.10).
Action research consists of these four stages: planning, action, observation and reflection. Burns and

Rochsantiningsih (2006) explained these four steps as follows:

Planning—a problem or issue is identified and a plan of action is developed in order to bring about

improvements in specific areas of the research context;
Action- the plan is put into action over an agreed period of time;
Observation— the effects of the action are observed and data are collected,;

Reflection— the effects of the action are evaluated and become the basis for further cycles of research.
(p-22)

According to Elliott (1991), the process of reflection is representative of the action research process. It
lies at the core of action research (Somekh, 1995, p.347). It enables teachers to look back on the teaching and
learning that has occurred as a means of making sense of their actions and learning from their experiences
(Wilson, Shulman, & Richert, 1987). Through self-inquiry and reflection, “teachers move from a level where
they may be largely guided by impulse, intuition, or routine, to a level where their actions are guided by
reflection and critical thinking” (Boud, Keogh & Walker 1985, as cited in Richards, 1998, p.144). Reflection
brings about changes in the way teachers perceive their teaching and their role in the process of teaching
(Richards, 1991) as it makes teachers more aware of their teaching. Being a form of self-reflective inquiry,
reflective practices involve teachers as active participants in their own educational process (McNiff, 1997, p.1).
It is this reflection process that provides the momentum for increased professional competence (Wallace, 1998,
p.12).
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In brief, although action research is not necessarily a condition for reflection, reflection is at the heart
of action research. Farrell (2004) suggested that “the use of reflective practices in teacher professional
development is based on the belief that teachers can improve their own teaching by consciously and
systematically reflecting on their teaching experiences” (p.1) because reflection as part of action research
empowers teachers to improve their knowledge and their teaching practices as well as to reshape their attitudes,
beliefs and assumptions.

The Interplay Between Teacher’s Content Knowledge, Teaching Practices and Beliefs and Attitudes

Action research requires awareness and reflectivity, thus paving the way for changes in teachers’
professional lives. In support of this, many research studies have shown that participating in action research
leads to positive changes regarding teachers’ content knowledge, teaching practices, and beliefs and attitudes.
(Ferrance, 2000; Sax & Fisher, 2001; Benton & Wasko, 2000; Ponte, Ax, Beijaard & Wubbels, 2004;
O’Connor, Green &Anderson, 2006; Young, Rapp, Murphy, 2010). As a key feature, change is an initiator for
development. It embraces learning something new and using it in practice. If teachers learn something new and
practise it in their classrooms and if they receive positive results from changed practice, they get a reason to
change their previously held knowledge and beliefs (Goodson, 1992). Similarly, Richards (1998) suggested
that “the primary source of teachers’ classroom practices is belief systems that teachers build up over time and
bring with them to the classroom” (p.66). Standen (2002) and Zembylas (2005) also emphasised that in order to
understand teacher practices thoroughly, teacher knowledge is needed as well as teacher beliefs. Mansour
(2008) suggested that beliefs and knowledge are so intertwined that each controls the gaining of the other and
Pajares (1992) supported this idea by stating the difficulty of distinguishing where knowledge ends and belief
begins. Consequently, the relationship between teachers’ beliefs and attitudes, knowledge and teaching
practices is dialectic. Change in one of them influences the others thus sparking the need for professional

development.

Change in content knowledge involves developing a background of theoretical concepts and keeping
abreast with new methods and techniques in ELT (Finocchiaro, 1988). According to the US Department of
Education (2009), “Change in teaching practices encompasses many aspects of teaching, including the roles of
teacher and student for the day, instructional materials that will be utilized, the tasks to be completed, and the
method of assessing student learning” (as cited in Twamley-Cooper, 2009, p.10). “Change in teacher beliefs
and attitudes influences knowledge acquisition and interpretation, task selection, and interpretation of course
content” (Pajares, 1992, p.328). Although it has been implied that beliefs are difficult to change (Rokeach,
1968; Pajares, 1992; Woods, 1996), Somekh (1993) claimed that action research is a powerful tool for bringing
about change and development in our teaching as it questions and affects our perceptions, beliefs and values

about our own teaching.

Now that action research is a professional development strategy and professional development can be
described as the process of changing knowledge, teaching practices and beliefs and attitudes (Sparks &
Loucks-Horsley, 1990; Underhill, 1995; Turnbull & Pinder, 2003; Marcelo, 2005), this study investigates how
action research can contribute to the professional development of a language teacher in respect of the following

research questions:
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e  What changes does action research bring about in a teacher’s content knowledge?

e  What changes does action research bring about in a teacher’s teaching practices?

e  What changes does action research bring about in a teacher’s beliefs and attitudes?
METHODOLOGY

This study comprises two stages. In the first stage, a teacher of English conducted an action research to
address her students’ low-level retention of vocabulary. In the second stage, the researcher investigated what
changes the process of action research produced in the teacher’s content knowledge, teaching practices, and
beliefs and attitudes. The study was designed as a case study because the smaller scale of a case study makes it

more possible for action research on it to be carried out (Wallace, 1998).
Participants

The participants were a teacher of English and thirty 4™ grade students at a public primary school in
Konya, Turkey. The teacher was a graduate of an English Language and Literature Department. After she had
received her pedagogical formation education, she had started to teach at a public high school. Her next
appointment was to a primary school. She had been working at her current school for two years and she had
been teaching fourth graders since then. Having previously worked with teenagers, the teacher lacked the
necessary background information, skills and techniques to teach young learners. She had been struggling with
these challenges for two years. When she was asked to take part in this action research project, she was
extremely keen to participate in the study because she had a desire to understand and teach young learners
better. Throughout the research process, the teacher collaborated with the researcher who acted as a facilitator.
The teacher exchanged ideas with the researcher regarding the problem area, the literature review, planning the
action research, the design of the lessons and the overall research process. The ages of students were changing

from nine to ten. It was their first year of learning English.
Data Collection

The data for the study came from multiple sources. First, the teacher was asked to keep a reflection
journal to record any thoughts and experiences she had while implementing action research in her classroom.
She also reflected on her action research experience regarding the changes it brought about in her content

knowledge, teaching practices, and beliefs and attitudes.

Second, the researcher conducted three interviews with the teacher: a pre-action research process
interview, a while-action research process interview, a post-action research process interview. These were
semi-structured interviews. The aim of the pre-action research process interview was to investigate the
teacher’s professional development activities and what she had in mind about action research before
implementation of the process. The while-action research process interview was conducted in order to gather
data regarding both the status of the teacher’s research project and her beliefs and attitudes about the action
research process. The post-action research process interview gave the teacher the opportunity to share her
thoughts and reflect on the entire process of her action research experience. These interviews were audio
recorded and transcribed for later analysis.

e —————
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Third, six quizzes and two exams were taken by the students during the research process. The first
three quizzes and the first exam were taken before the implementation of the action research project. The last
three quizzes and the second exam were taken during the implementation of the action research study. The
quizzes and the exams were conducted to enable a comparison between students’ scores before and after the
implementation of the action research, thus enabling us to infer whether the action research led to positive

changes in the teacher’s performance.
The Action Research Process

The research process lasted for eleven weeks. The problem area was determined by the teacher as the
low-level vocabulary retention of the students. In order to compare the students’ level of vocabulary retention
before and after the action research project, sixty target words were determined. They were prepared by the
teacher in accordance with the students’ course-book and the syllabus. The target words were related to food
and drinks, animals, and adjectives of personality and physical appearance. There were twenty words to be
acquired under each topic on average. With the aim of creating a balance between word types, the first ten
words in each category were taught in the teacher’s traditional way - giving the direct equivalent of the target
words, repetition drills and blank-filling exercises- and the second ten words in each category were taught by
means of edutainment activities involving songs, games and creative drama. These activities were adopted by
the teacher as a result of her detailed research into characteristics of young learners and vocabulary teaching

strategies for enhancing retention in young learners.

The teaching of the first ten words in each category lasted for 80 to 120 minutes using the traditional
method. For the second ten words in each category, the teacher prepared three lesson plans as part of the action

research project and put them into action. The teaching duration changed to between 120 and 160 minutes.

Both before and during the implementation of the action research, the students took one quiz a week
after the introduction of each ten words. A week after the third quizzes, an examination was conducted to test
the students on their retention of the total thirty words. The pupils were not informed about the quizzes and the
examination beforehand. The scores in the pre-action research quizzes and exam were compared with those in
the while-action research quizzes and exam. The reason for holding examinations a week after the presentation

of the lessons was to compare the level of vocabulary retention before and during the action research process.
Data Analysis

After the action research process had ended, the transcriptions of the interviews and the reflection
journal of the teacher were analysed using coding method devised by Miles & Huberman (1994). Codes are
tags or labels for assigning units of meaning to the descriptive elements of inferential information during a
study. Bearing the research questions in mind, first, a single summarizing notation was applied to each research

area:
Teacher’s Content Knowledge: TCK
Teacher’s Teaching Practices: TTP

Teacher’s Beliefs and Attitudes: TBA
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Then, these codes were written on the related statements in the reflection journal and in the interview
transcriptions. This provided a systematic method of retrieving the data. After that, statements that were
directly related with the research areas were picked out and placed under the appropriate theme- teacher’s

content knowledge, teacher’s teaching practices or teacher’s beliefs and attitudes.

Both before and during the action research, a quiz was prepared for each group of ten words. In order to
increase the objectivity, the quizzes involved matching and true/false exercises. Each quiz consisted of twenty
questions and each question was 5 points. The exams consisted of twenty questions involving matching,
true/false and multiple-choice exercises. Each question was 5 points. The results gathered from the six quizzes

and two exams taken by the students were analysed by paired t- test.

Having a highly local nature, action research does not aim to establish relationships between variables
or to make generalizations to larger populations which are inherently in opposition to its purpose (Burns, 1999,
p.161). Given its nature, although the notion of validity seems problematic in action research at first, this study
employed three techniques to increase the validity of the research findings: member check, peer examination
and triangulation. The researcher took the transcribed text back to the teacher for her to check and ensure the
accuracy of the transcription. The researcher worked with the teacher and a second coder, who had taken her
M.A. in English language teaching, to place the data gathered from the journal entries and interviews under the
appropriate coded categories. A teacher’s success can be measured by his/her students’ success. In coming to
an understanding of the effects of action research on the teacher, qualitative data (the reflections obtained from

the journal and the interviews) were supported by quantitative data (the quiz and exam results).
FINDINGS

This section summarizes the teacher’s overall reflections about action research. In addition, the quiz and
exam results are explained in detail. Below are sentences quoted from the teacher’s reflection journal and
interview responses regarding content knowledge, teaching practices, and beliefs and attitudes that show the

effects of action research on her performance.
The changes action research brought about in the teacher’s content knowledge

When the quoted data below are examined in terms of the teacher’s content knowledge, it can be clearly
seen that action research brought changes and improvement into the content knowledge of the teacher. Through
reviewing the literature on young learners and techniques for enhancing vocabulary retention, the teacher
developed deeper background knowledge about the learning characteristics of young learners and effective
ways of teaching vocabulary. In addition, she learnt more about action research, how to conduct an action

research project and the use of the t-test method in order to compare the test results of students.
o “Iam still reading books about the general characteristics of young language learners.”

o “While I was reviewing the related literature, | realized that there were a lot of things to learn in

our profession.”

o “There are various vocabulary teaching techniques that emphasize the ‘fun’ element while teaching

>

to young learners and increase retention.’
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o “Isee that I teach my young learners as if they were older. | must practise concrete strategies in my

class rather than abstract techniques.”

o “Ilearn that I need to make use of their physical energy.”

o “"Fun’must be the main principle of my lessons.”

o “The literature review made me aware of the effectiveness of the edutainment activities in teaching
vocabulary.”

o “When I was teaching vocabulary items, I used to focus on meaning and pronunciation. I am now

aware that it has got another side —spelling-. ”

e We generally focus on meaning while teaching vocabulary and ignore spelling and pronounciation.
My second project will be about improving student’s spelling while learning vocabulary.

>

o “Understanding of young learners comes from being physically active.’

o “I didn’t know that there was a professional development model called action research which

enhances improvement in teaching and learning. But I am learning...”

o  “Today, I learnt the cycles of action research: planning, acting, observing and reflecting and what

i

to do in each stage.’

>

o “lam really curious about the results of the ‘acting’ stage.’

o “Action research is really user-friendly. It enabled me to deal with what I'm concerned about and

s

wanted to change in that area.’

>

o “Combining body movements and songs will be very useful for my students.’
o  “While comparing the test results of my students, I learnt that we would use a t-test.”
o “Yes, it [t-test] can be a great tool to use to see my students improvement.”

o  “Learning new things makes me really happy.”

The changes action research brought about in the teacher’s teaching practices

The teacher’s reflections about the action research process also point out the changes and improvement
she experienced with respect to her teaching practices. After the literature review about the problem area, the
teacher used edutainment activities (songs, game and creative drama) to increase her students’ vocabulary
retention. She added a production element to her lesson plans from which her students got great joy and
received positive reinforcement. In addition, organizing student groups and the classroom in different ways and
her elaborate use of pictures and flashcards contributed to improvement in her teaching practices. Reflection
time was also given for her pupils to receive feedback and for her to plan the next course in accordance with
their needs. Furthermore, the systematic form of action research enabled the teacher to become more structured
and to evaluate herself in a self-reflective manner. She exercised discipline over her everyday learning and
teaching by keeping a journal, preparing more elaborate lesson plans, acting in accordance with due times and

notting down her impressions about the process.

e —————
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o “I'd like to improve my teaching skills ultimately. I want to gather data and go through the whole

process... to see whether or not I can improve my teaching”

o “I had thought that the way we were taught can work on my students, which resulted in dull
and boring lessons. | generally taught vocabulary to my young learners by vocabulary memorization
lists, that is, they listed new words in one column and the translation in another column and tried to
memorize them all. Some did what they were asked to do but others did not. However, each individual
of my classroom is ready to do what they are required to do now. Even though some do not understand
what to do at first, they eventually manage it by observing other pupils.”

o  “Meaning is not the only side of teaching vocabulary. Through edutainment activities, more

importance is attached to pronunciation and spelling.”

o “As I regarded games or songs as time-consuming, | hardly ever employed them in my classes. But

]

I can see that lessons should be based on fun.’

o “I'was pleased to see that their performance was quite high while revising the vocabulary items

through the song. I will try to find a song for each unit. If I can’t, I will make up one.”

o “I was pleased to see that they were very willing to perform body movements while singing the

song.”

e “[ act as a motivator, organizer even as a singer or an actress rather than just an instructing

teacher.

° “Thanks to action researh, I have one more role. I am a teacher researcher now.”

o “Iam able to keep their focus for a long time by engaging activities.”

’

o “We all enjoyed ourselves while playing the chair games.’
o “Arranging chairs in different ways changes the atmosphere of the classroom.”

o “Irealize that cooperation between students enhance their motivation.”
o “They have a new vocabulary notebook now. They are finding related pictures and writing the

words under them. I also want to reduce the use of the mother tongue in this way.”

o  “The students were looking forward to the production part. Practising what they learnt and

>

receiving positive reinforcements for their products were a real enthusiasm for them.’

o “I began to keep the last three minutes of my lessons for students’ reflection. I am glad to see their

b

smiling faces while evaluating what we have done.’

e “Ican not say that I used to have a systematic way of reviewing my teaching.”
o “This is truly the first time I have experienced such a structured process in my profession.”

I

o "I think that it [action research] helps me to differentiate and individualize my instruction.

o “Ithink I used to reflect on my teaching, but you know, it was in an informal manner: just thinking

for a while and then forgetting.”
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e  “But now, I regularly write down what I think and note down new things that I begin to learn
instead of just reading.”

o “I believed that my long experience with teaching made me know how to use time efficiently in the
classroom. But, I can see that I am mistaken. It wasn’t an efficient way of using time. Preparing lesson plans
and having due times for the activities enabled me to use time more effectively.”

o “It really has a systematic nature and I am more systematic by preparing a research plan,
reviewing information, planning, observing, recording, reflecting, collecting data, analyzing...”

e  “Having due dates led me to more planned actions.”

o "It keeps me on track.

]

o “Iam thinking about my teaching practices more regularly now.’
o " Keeping a journal makes me aware of what I am doing and what I am going to do.”

o “I am more attentive and it supports me by giving a focus so that I am acting more concerted rather
than just having abstract ideas on my mind.”

o "I feel really organized and planned by recording what I observe.”

o “Keeping the records of what is happening during the process makes me conscious of what is going
on about my teaching. *

e “This whole process is different than what I have ever done before. I never recorded or wrote down
my impressions before.”

o  “Examining the quiz and test results, I compared my former and new strategies for teaching

vocabulary and increasing retention. It is for sure that this process has contributed to my instructional

practices a great deal.”

o “I am more serious with my teaching now. I am now aware of the fact that I should do in-depth

research about the things that I haven'’t got thorough knowledge rather than relying on my beliefs.”
The changes action research brought about in the teacher’s beliefs and attitudes

Considering the quoted data below, the teacher’s expressions such as “I can see that”, “I have realized
that”, “I am learning”, “I wasn’t aware”, “I used to think”, “I used to believe” suggest changes in her beliefs
and attitudes. Although she had negative feelings about some of the techniques she used during the process
beforehand, she started to regard them as effective ways of teaching. For instance, while she used to regard
games as time-consuming activities beforehand, during the research process, she stated that she would use
games in her teaching practices as they were engaging and even time-saving activities if planned carefully. She
was also hesitant to use songs and drama activities. She had thought that she would not be able to sing or
perform drama activities because of her lack of self-confidence. However, when she saw how surprised and
enthusiastic her students were, she thought that she was doing the right thing. Moreover, the reflection stage of
action research enabled the teacher to become more aware of what was going around the classroom and the
way she performed during the classes. It facilitated meaningful thought in the teacher. As Qing (2006) pointed
out “reflection asks EFL teachers to stop, to slow down in order to notice, analyze, and inquire on what they
are doing. It tells them to relate theory and practice, to evaluate both old and new teaching experiences, and to

make interpretations on the situations encountered” (p.36).

The International Journal of Educational Researchers (1JERS) Sayfa 39



o “Iam aware of the fact that teaching young children really differs from teaching teenagers. I need
to be more attentive about their characteristics and how their learning style is affected by them.”

o “I am of the opinion that although in-service workshops increase your knowledge, you can not do
anything in practice as the real classroom atmosphere is really different from how they imagine it.”

o “Vocabulary is of utmost importance in elementary level curriculum but I can not say that I am
such effective in teaching vocabulary because my students forget them quickly. | need different techniques that
1 can apply in the classroom.”

o “lused to think that I generally reflected on the success of lessons but now, I can see it was just a
verbal reflection, nothing more.”

e “Action research is a structured process that enables one to discover what is going on in your mind
and how to put it into action.”

o “I am learning not to be a biased person. My views about edutainment activities have changed. At
first, I had an assumption that I wouldn’t be able to put these activities into practice and that the process
wouldn’t be that effective because going down from the adults’ world to the children’s seemed difficult at first.
I couldn’t think of myself singing or jumping or running back and forth or imitating. But when I tried and got
very positive reactions from my pupils, all my beliefs disintegrated. I am feeling more energetic now. ”

o “The literature review helped me to understand that I treat my young learners as if they were

adults.”

o  “I can see that I am completely mistaken. If lessons are planned carefully and elaborately, you get

’

full joy and even save time.’

o  “Iwasn’t aware of the fact that teachers can make efficient use of teaching techniques to involve
their students in the lesson, | regarded them as unrealistic. Now, | can see that exploiting edutainment
activities isn’t that difficult. “

o “Ishould have trusted in myself and given it a try.”

e “Having them memorize the words in the way we used to do was really unpleasant for me, too.
Although I took part in some seminars and read articles about teaching young learners, I didn’t believe in
myself to put them into practice. I couldn’t think of me playing games, imitating or singing after teaching the
older ones for a long time. But, | tried it, and | saw that this was the long-awaited atmosphere in my classroom.

The more I behaved like them, the more fun we had together.”

o “Tused to think that games were time consuming and regarded them as a reward. I hardly ever used

games in my lessons. But now, I can see that they should be part of lessons. I am learning not to be biased.”

o  “I am learning not to make prejudgments. Action research can really be a useful tool for all

’

teachers. We are making some assumptions that are not always true.’

o “Itis all about making changes to maximize the results at your next implementation. So I believe

that it has helped me to be more logical and structured in my process.”
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o I think that teaching can be isolating in itself... But it helps me to work professionally together

with my colleague.”

o “Colloboration with you made me aware that I had that question and it need to be handled.”
o “Through action research, I have realized my weaknesses in teaching young learners as well as in

my vocabulary teaching techniques and I have had a chance to improve my practice.”

o “Iam glad to see how willing my students are to take part in activities. Seeing them all active in the

lessons makes me feel proud.”

o “Although the activities were challenging, they were worth doing. Seeing the students learn better

by different techniques encourages me to do my best.”

o “Irealize that cooperation between students enhance their motivation.”
e “Iam more than a simple teacher now.”
e “Preparing lesson plans made me more structured and organized.”

o “lused to believe that it would take time to use songs or games or drama activities in the classroom
and I didn’t want not to be able to keep up with the curriculum. But, | can see now that if you have prepared

thoroughly, you manage the time as you wish and provide meaningful learning for your students.”

o “The more I read, the more excited I get. I want to enrich my teaching techniques and get out of the

circle of traditional methods and materials.”

i

e  “Being reflective makes me more aware of what is going around me.’

o “Reflection supported changes in my beliefs, attitudes, teaching practices and knowledge in

different ways: planning, focusing and assesing.”

>

o “Reflecting made me aware of myself as a teacher.’
o “Reflecting on what I am doing show my strengths and weaknesses with my teaching.”

o “Irealize now that I need to have concrete reflection rather than abstract reflection and keeping a

>

Jjournal provides me with this.’

o “Although putting them into practice can sometimes be challenging, the thought of seeing more

’

pleased faces motivates me more and more.’

o “The action research process was really challenging and required hard work on my part as it

required from me to act in a more elaborate way and this sometimes caused me to feel | might fall behind the

>

curriculum.’

o “However I deeply believe that it contributed to my professional development a lot. I can easily see

the change in my teaching. ”
o “The quiz and exam results showed that I am on the right track to improved student learning.”

o “Ibelieve that I have changed as a teacher since my beliefs have changed regarding my teaching."

The International Journal of Educational Researchers (1JERS) Sayfa 41



A significant difference can be seen when the results of the quizzes and exams carried out before and
during the action research process are examined in Table 1. As it can be seen, the significance value for all the
quizzes and exams is .00 which means that there is a significant difference between pre-action research and
while-action research process as the significance value is less than .05. This indicates that edutainment

activities enhanced the students’ retention of vocabulary indicating the teacher’s improved practices.

Table 1.
Comparison of Students’ Quiz and Exam Results Before and During the Action Research Process

Quiz 1 Quiz 2 Quiz 3 Examination

Mean Score  Mean Score  Mean Score  Mean Score  Significance
Pre- Action
Research 54.67 59.00 48.17 49.67
.00

While-Action

65.00 73.67 68.63 67.83
Research

Discussion and Conclusion

The results suggest that action research can be an effective tool for bringing about improvements in a
teacher’s content knowledge, teaching practices and beliefs and attitudes. The teacher’s statements show that
she had useful experiences while conducting action research. This study is contributory to the literature of
teacher research, which is essentially a new game not necessarily bound by the constraints of traditional
research paradigms (Bissex & Bullock, in Lytle & Cochran Smith, 1989)

The teacher’s research into her students’ low-level retention of vocabulary enabled her to gain profound
knowledge about the general characteristics of young language learners, vocabulary teaching techniques,
edutainment activities, the action research process and t-test analysis. Having acquired such knowledge, the
teacher changed her teaching practices. She started to use edutainment activities, changed her classroom
management strategies and added a production element and reflection time for the students after each class.
Gaining new knowledge and receiving positive feedback changed her negative beliefs about different
techniques and she understood that teaching young learners was rather different from teaching teenagers. This
dialectical relationship is in line with previous studies indicating uncertainty about whether knowledge directs
beliefs or beliefs lead to knowledge (Zembylas, 2005; Mansour, 2008) thus leading to changing teaching
practices (Pajares, 1992; Standen, 2002; Snider & Roehl, 2007; Bingimlas & Hanrahan, 2010). Moreover, this
interplay is an important part of teacher development as it influences the acceptance and uptake of new
approaches, techniques and activities (Donaghue 2003). Consistent with recent research advocating that action
research leads to positive changes regarding teachers’ content knowledge, teaching practices and beliefs and

attitudes (Ferrance, 2000; Sax & Fisher, 2001; Benton & Wasko, 2000; Ponte, Ax, Beijaard & Wubbels, 2004;
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O’Connor, Green &Anderson, 2006; Young, Rapp, Murphy, 2010; Chou, 2010), our findings discussed above
indicate that action research leads to professional development by making teachers think about what they do,
how they do it and why they do it.

Although action research produces results which are not generalisable and lacks scientific rigour in that
its objective is situational (Cohen & Manion, 1990), generalisability and reliability should not be issues of
concern in action research. Because action research produces results which focus on immediate practical
concerns within a specific context, its reliability and validity should be measured in terms of its usefulness in
providing solutions to classroom problems. By conducting action research, teachers become the investigator of
their own classrooms rather than being the tool of an outside researcher. Stenhouse (in Burns, 1999) states that

it is not enough that teachers’ work should be studied, they need to study it themselves.

In summary, the findings of this study show that action research can be an effective tool that enables
teachers to develop professionally. It prompts teachers to reshape their knowledge, examine their teaching
practices and question their previously held beliefs and attitudes.  According to Borg (1965, as cited in
Ferrance, 2000, p.8), action research emphasizes the involvement of teachers in problems in their own
classrooms and has as its primary goal the in-service training and development of the teacher rather than the
acquisition of general knowledge in the field of education. Therefore, simply informing teachers about research
is unlikely to bring about change (Mills, 2007, p.13). By starting with a training requirement, teacher training

and development units can provide teachers with opportunities to learn about and to conduct action research.
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