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Abstract: This study both aimed to present what factors effecting teachers’ professional 
learning were and investigate these factors. How these factors effected teachers’ professional 
learning were perceived by teachers and according to which independent and dependent 
variables they vary were researched. A total of 482 state primary school teachers working in 
Istanbul province; Kadikoy and Umraniye regions, in the 2006-2007 academic year 
participated in this study. It has been determined that there were variations in teachers 
themselves and school culture sub- dimensions according to having in-service training; in 
school management sub- dimension according to the reason of preferring the profession; in 
education policy makers and school management sub- dimensions related to class size; and  
school culture dimension in connection with school size.  It was also found out that the factors 
do differentiate according to gender, having in-service training, teachers’ career phases and 
class size. Some recommendations were made in relation to the findings.  

Key words: Teacher, Professional Development, Education Management, In-Service 
Education. 

 

Özet: Bu çalışmada öğretmenlerin, profesyonel öğrenmelerini etkileyen faktörlerin 
öğretmenler tarafından nasıl algılandığı ve hangi bağımsız ve bağımlı değişkenlere göre 
farklılaştığı tespit edilmeye çalışılmıştır. Araştırmanın çalışma evrenini 2006–2007 eğitim – 
öğretim yılında İstanbul ilinin Kadıköy ve Ümraniye ilçelerinde Millî Eğitim Bakanlığı’na 
bağlı resmî ilköğretim okullarında çalışan öğretmenler oluşturmuştur. Örneklem,  işaretlenmiş 
anket formları değerlendirilmeye alınan 482 öğretmenden oluşmuştur. Öğretmenlerin hizmetiçi 
eğitim  alma durumuna göre okul kültürü ve öğretmenlerin kendisi alt boyutlarında, mesleği 
tercih nedeninde, okul yönetimi alt boyutunda, sınıf mevcudunda eğitim politikası 
belirleyicileri ve okul yönetimi alt boyutlarında, okul mevcudu değişkeninde ise okul kültürü 
alt boyutunda farklılaşma olduğu belirlenmiştir. Araştırma sonucunda faktörlerin madde 
bazında cinsiyete, hizmet içi eğitim alma durumuna,  öğretmenlerin kariyer evrelerine, sınıf 
mevcudu değişkenine göre farklılaştığı bulunmuştur. Bulgular doğrultusunda öneriler 
oluşturulmuştur. 

Anahtar Kelimeler: Öğretmen, Profesyonel Gelişme, Eğitim Yönetimi, Hizmetiçi Eğitim 
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Introduction 

Continued professional development is seen as a necessity within the field of professional 
learning, yet it cannot be taken for granted since there are clear occasions on which teachers simply do 
not willing to involve in learning processes (Eekelen, Vermunt, & Boshuizen, 2006). When current 
school administration practices are examined, it is seen that not many schools have the anxiety for 
adapting changing conditions. This situation is not only valid for the school administrators but also it 
is valid for the teachers. The question of why principals and especially the teachers do not willing to 
learn gains importance (Celik, 2000). The answers that can be given to this question can be various: 
The expectations are increasing and they differentiate gradually, however, the present qualifications 
are not enough for the expectations; teachers are asked to adapt several innovations directed by the 
governmental administrative centre. In addition, it is seen that it is not possible for each teacher to do 
all these things on her/his own. So, this situation causes teachers to be reluctant to professional 
learning. When the principals are taken into account, their responsibilities are increasing gradually and 
during the process of decision making, as problems are not examined in detail, some solutions which 
are not correct appear and the principal feels left alone by the teachers (Bakioglu, 1998). Here the 
question of what professional learning for teachers means gains significance. The schools’ being 
efficacious depends on the professional development of its teachers. If the teachers do not develop 
professionally, their classes would not show any improvement either (Fullan & Hargreaves, 1996). As 
teachers in a school environment improve their teaching and share their practice with colleagues, the 
collective wisdom in that school increases. Moreover as the number of the teachers engaging in 
improved practice gets bigger, the school itself becomes a learning organization (Danielson, 2006).      

The first step in the process of improving the qualities of schools is to remind teachers of their 
principal purpose which is to create differences in the lives of their students. Moreover, teachers need 
to keep individual learning journals. Potentially teachers are the most important people to constitute a 
learning community because they are the key people to increase or decrease the learners’ success and 
their self-respect (Day, 1999). It is impossible to have schools with effective construction when the 
teachers do not learn professionally. 

According to the report prepared by American Teaching Federation; School reforms cannot be 
realized without professional development. Nations can adapt though standards, create scenarios, 
determine the best studies about how learners learn, change the form of course books and evaluation, 
support effective teaching strategies. However, unless the teacher is aware of all these things and 
knows how to do them, such cautions will be useless in determining successful practices. Then the 
logic of dealing with professional development is apparent; there is no more effective way of changing 
the schools (Hawley & Valli,1999) 

Factors effecting teachers’ professional learning process are (Day, 1999): work experience, 
past events, career stage, social and political conditions, school cultures, leadership and colleague 
support, dialogue between the individual and the system, the quality of learning experience, the 
relation of learning experience with the cognitive and sensual needs, the responsibility of teachers’ 
own learning. For this reason the questions such as (1) Why teachers are reluctant to participate in 
individual and group learning? (2) If the teachers start their professional lives being motivated enough 
towards lifelong learning? (3) If the school administration prepares suitable environment and 
conditions for the learning of teachers (Day, 1999) should be answered. Unfortunately there are few 
studies on the factors affecting the professional learning of primary schools and the teachers working 
there and proper and concise examination of these factors in Turkey. 

In this paper the questions such as; what the professional learning of primary school teachers 
is like, what the factors effecting teachers’ professional learning are, what kind of results can occur 
and solutions can be suggested for the education system when the factors effecting teachers’ 
professional learning are examined; were tried to be answered.  
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Methodology 

The paper is in survey model. Professional learning of teachers working in primary schools of 
Kadikoy and Umraniye and the factors effecting this process were described related to the teachers’ 
perceptions of them. Several results emerged after the factors were described and analyzed. In 
addition, the present situation was analyzed according to these variables.  

 

Sample 

The population of the study included the teachers working at state primary schools of Ministry 
of Education in Kadıköy and Umraniye in the city of Istanbul in the 2006 - 2007 academic year. 
According to the data of 2006-2007 academic year, 3018 teachers were working in 85 schools in 
Umraniye. In Kadıköy 2593 teachers were working in 75 schools. The required number of samples 
were obtained from the populous. The sample included 482 teachers whose questionnaires were 
analyzed and not seen to be too problematic to be evaluated.  

 

Instrument 

Self deviced questionnaire for which expert opinions were taken and the information got from 
literature review was used as a data gathering method with random sampling. In the form, there were 
questions about the teachers’ professional learning and the factors affecting this process. The 
identified items were prepared as a result of the literature review, the translation of the information 
from foreign resources and adaption of them into our country’s conditions by the help of expert 
opinions. The questionnaire includes three parts. In the first part, there are 12 questions in the form of 
independent variables about the teachers’ personality, profession and the characteristics of their 
schools. In the second part, there were 60 questions including some control questions on the factors 
affecting teachers’ professional learning. In the third part, there is a section for the teachers answering 
the questionnaires to write down their opinions about the subject. A five scale likert type was designed 
for the second part of the questionnaire. In this scale the meaning of numbers are ; 1=totally disagree, 
2=disagree, 3=can’t decide, 4=agree, 5= totally agree. The questionnaire was given to different 
teachers working at different schools to be analyzed in terms of format and meaning. Reliability, 
Cronbach Alpha was calculated as r = . 81. When the 12 unclear and misunderstood items were 
eliminated from the questionnaire containing 72 items, it was seen that Cronbach alpha degree 
increased. The questionnaire included 12 independent and 60 dependent variables. After the first 
application results, the questionnaire took its last form and was administered to the research group by 
the researchers. Benefiting from the expert opinions, some missing points and language mistakes were 
recovered and then the questionnaire applied to the sample group. In the main application Cronbach 
alpha reliability calculated as r = .83 so, the questionnaire appeared to be highly reliable (0.70 < r < 1). 
At the end of the research, after the questionnaires were analyzed one by one by the researchers, the 
questionnaires that cause some hesitation about the reliability and validity were eliminated. After this 
elimination 482 questionnaires were analysed statistically. 

 

Data Analysis 

The gathered data were uploaded to the Microsoft Excel program and the uploaded data were 
analyzed by Statistical Package for the Social Sciences (SPSS) program. By the help of this program, 
the frequency, mean and the standard deviation of given answers were calculated. In the first part of 
the questionnaire, there were some variables about the teachers’ gender, marital status, number of 
children, subject, experience, institute of graduation, feelings against the profession, opportunity of 
receiving in-service training (INSET), number of students in their classes and schools in order to 
identify the teachers’ demographic characteristics. The data received from this part were used as 
independent variables to analyze the factors affecting teachers’ professional development.  T-test was 
used since the some of the independent variables such as; gender, marital status, having inset are two 
categorized. ANOVA variance test was used since the answers to some variables such as number of 
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students, experience, and feelings against INSET could be more than two categorized. In order to 
identify which groups have difference, the double Scheffe test was used. Significance level was 
accepted as 0,05.Factor Analysis method was used for analyzing the information received by the 
testing tool.In the questionnaire Kaiser-Meyer-Olkin (KMO) was looked for within 60 items and it 
was seen that there was a significant difference (Sig. ,000). After real values were calculated by the 
Scree test, the number of factors which was thought to be useful for explaining the data, were 
identified. It was seen that six factors would be enough.  

 

Findings 

The findings about the teachers’ demographic information and independent questions: 66% of 
the teachers participated in the study were female and 34% were male. More than half of them are 
class teachers, 10 % are from science – mathematics group, about 9 % are social sciences group, 4 % 
art, 3 % physical education, 10 % are foreign language, and 10 % are the teachers of other groups. 20 
% of the teachers’ experience is between 0 - 5 years, 40  %  are between 6-10 years, about 16  %  are 
between 11-15, again about 10  %  are between 16 - 20, 5 %  is between 21 - 25, and 7 % is 26 and 
more. Approximately half of them stated that they chose this profession because they loved teaching, 
33 % of them chose because of unconscious preference at the university entrance exam, 14% chose 
because of other reasons. ¼ of the teachers mentioned that they have not received any INSET from 
anywhere, half of them stated that they received INSET in the last year and the other ¼ of them said 
that they had INSET before the last year. Half of the participating teachers enjoy their jobs, 13% of 
them hate teaching, 10 % of the teachers were fed up with their job, 9 % feel neutral. Students in the 
classes of half of the participating teachers number between 30 - 40, 28 % of the teachers number 
between 41-50, in the classes of 12 % of the teachers there were 51- 60 students. 

When the data about the independent variables were analyzed, the general characteristics of 
the teachers; it can be said that being a teacher is mostly preferred by the females. It is an expected 
result to have more class teachers than others in the study since the study was conducted in the 
primary schools. The total percentage of the teachers who are in the 1-10 year career stage of the 
profession (% 62) shows that young teachers who are in the beginning of their profession are doing 
this job. The percentage of the teachers who chose this profession because of their ideals is % 45 and 
the percentage of the ones who chose because of wrong preference is % 32. The percentage of the 
teachers who had never taken any INSET courses is %27 and this can be stated as very low. The 
percentage of teachers who stated that they took INSET in the last year is the highest percentage in 
this group. The percentage of the teachers who took one or two INSET courses in total is 54%. If the 
number of the teachers who have never taken INSET is added to this number, the result is 81 % which 
shows that there is a general problem about the distribution of INSET. Although theory addresses the 
importance of professional learning activities to help teachers professionally in another study, it was 
revealed that the frequency to which teachers participate is rather disappointing too (Kwakman, 2003). 
Half of the teachers participated in the study told that they felt love for their profession and this can be 
counted as positive for our education system when it is thought that this profession cannot be done 
without love. The proportion of the ones who gave negative answer to this question (1/4) causes 
anxiety. The percentage of students in classrooms which number between 30 – 50 reaches 86 % shows 
the inadequacy of the number of the schools and classrooms.  

As for dependent variables; it was observed that female teachers were more willing to 
compensate their missing knowledge in comparison to male teachers. Female teachers could be said to 
be inclined to co-operate more in terms of professional learning. Female teachers by stating that the 
career grading system was less encouraging for professional learning made clear that this kind of 
system could not meet their expectations. 

There was a significant difference between the teachers who chose this profession because of 
their ideals and the ones who chose because of their parents’ will.  The teachers who chose their jobs 
as a result of their ideals thought that the administration in their schools supported their professional 
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learning. In another study conducted by Nomer (2002) in Istanbul on high school teachers, a 
significant difference was also found for the teachers choosing the profession as a result of their ideals.  

The perceptions of teachers about the school administrators as one of the factors affecting 
professional learning process are negative when the population of their classrooms increases. This 
resembles with the fact that the increasing number of the students makes it difficult for the school 
management to create activities for the teachers’ professional development as a finding of another 
study done by Bakioglu (1999) in order to examine the relation between the increasing number of the 
students in a school and the quality of the school. 

The teachers who took INSET programs taught that the quality of these programs was not 
efficient. This is in parallel with the study conducted by Esme and others in which the teachers’ 
perceptions were searched about the INSET activities in 2003 (Erdem & Uzal, 2006).  

 That the teachers who attended INSET programs agreed with the item “Teachers’ 
professional development increases the students’ success.” is significant. Since the teachers do not 
improve their teaching qualities, their students would not be able to make progress (Fullan & 
Hargreaves, 1996).  

In this study, it was observed that first career stage teachers believed the qualities of INSET 
activities were not efficient. From this point, it can be said that the INSET activities that these teachers 
participated did not positively affect professional learning processes. First career stage (Career 
Entrance) teachers’ perceptions were believed to be high if they work in a kind of environment 
supporting their professions (Bakioglu, 1996).    

The teachers whose classroom population was very much above the average limit were 
unwilling for professional improvement since they cannot feel autonomous. This finding was in 
consistent with the finding in another study done to show the feeling of autonomy was an indicator of 
job satisfaction (Pearson &  Moomaw, 2005). Moreover, in Karakaya’s (2004) study Turkish teachers 
determined the large classrooms as a reason to be reluctant to professional development.   

In this study, it was determined that 88 % of the teachers felt more committed to their school 
when the school culture was based upon professional learning. According to Toremen (2001) when the 
school culture is based on learning commitment to the school appears.     

Teachers who thought that the INSET activities formed in accordance with the school needs 
were more useful constitute a proportion of 76 % participating teachers. In a study conducted by 
OECD (1998) it was also found that rather than the top to bottom INSET activities, activities designed 
according to the needs of the schools would be more beneficial. In another study, evidence showed 
that teachers’ job satisfaction was likely to prevail when these activities were designed according to 
teachers’ actual needs rather than top-down programs since it appeared that top-down process could 
cause regression and resentment and eventually hinder professional development (Nir & Bogler, 
2007).    

Four out of five teachers agreed on the fact that their educational productivity is negatively 
affected by financial deficiencies. This is in the area of education policy identifiers and the 
governments and should be looked into. Otherwise having troubles financially will continue to affect 
teachers’ educational fruitfulness in a negative way (Guven, 2003) 

The percentage of the teachers who thought that changes in curriculums were not distributed 
properly is 69 %. This was a very important finding for the educational administration. Teachers did 
not feel secure about the changes that were tried to be done in the subject curriculums.  This kind of 
changes in the curriculums place a very heavy learning load on teachers (Sykes, 1999). This is the 
point that the education policy identifiers and school administrations should take into account.  

Teachers stated that they did not want to participate in the INSET activities created in the 
areas they feel inadequate with a percentage of 89. This is again in parallel with a study in which the 
teachers told that they did not want to take part in seminars, workshops designed for their needs 
(Erdem & Uzal, 2006).   
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The percentage of the teachers who were unwilling to develop professionally due to the large 
classrooms was higher than half the teachers participated in this study. In the city of Istanbul, a 
population for a school is about 16000 but it is up to 10000 – 15000 in international norms 
(Hesapcioglu & Meric, 1994). So, teachers lose their motivation for professional development since 
they are working in very crowded classrooms.  

The percentage of the teachers who thought that teachers did not desire to learn professionally 
since school administrations would not want teachers to participate in decision making processes is 66 
%. This finding showed the importance of the fact stated by Celik (2003) that school administrators 
should take teachers’ ideas in decisions that are to be taken.  

It was seen that 2/3 of the teachers did not need extrinsic motivation resources for learning. 
This is again in consistent with Tinaz’s (2000) idea that a person learns better if s/he feels the need to 
learn intrinsically.  

It was observed that the 90 % of teachers believed that the standards would increase if 
teachers work co-operatively. Similarly, Day (1999) states that the cooperation is key factor for 
professional development. Moreover it shouldn’t be forgotten that teachers learn from their colleagues 
especially from the ones who in post in the same school with them (Hargreaves, 1996).      

About 50 % of the teachers participated in this study thought that Ministry of Education was 
not transparent in its practices. However, according to Hawley and Valli (1999) unless teachers in the 
classrooms internalize the changes that are tried to be made by education policy determiners these 
efforts will not work.  

 Teachers who believed the culture in the schools was not positive form the bigger group 
within the participants (61 %.). In the literature, it is argued that teachers learn when they question 
their work and make research. Because learning is identified as the process of asking questions, 
creating hypothesis, analyzing and drawing conclusion. The continuation of the known and certainty 
affects the questioning process in the profession of teaching in a negative way. By this manner, rather 
than “learners”, “knowing person” is accepted as a term for teachers.  As a result, learning and 
knowing are separated from each other and teaching forms the teachers’ learning as a linear and 
constant process (Richert, 1995). On the other hand the culture in a school must positively affect 
teachers’ professional learning. In a study, findings revealed that the culture of a school that fosters 
professional development is more likely to promote teachers’ satisfaction related to these processes 
(Nir & Bogler, 2007).  It must be taken into consideration that the schools have to fulfil certain 
conditions that are not present in schools now (Kwakman, 2003).  

 When the factors affecting teachers’ professional learning were examined, it could be 
pointed out that teachers are especially affected by school administrations and school culture. Some of 
the key roles played by principals concern creating a culture in which teachers’ professional learning is 
supported. A best behaviour is the principal who encourages and promotes the professional 
development of teacher, who supports the contribution of teachers to professional development 
(Danielson, 2006). In another recent study conducted by Nir and Bogler (2007) suggested that when 
teachers perceived the principal as supportive, teachers were more likely to express positive attitude 
towards the professional learning processes. Additionally, as education policy determiners Ministry of 
Education and the government are in the position of affecting this process.     

 Contrary to the literature, in this study significant differences were found in terms of gender 
variable. This is one of the most interesting findings of the study. Female teachers were found to be 
the advanced group in learning professionally whereas the male teachers need extrinsic motivation 
resources.  

It was also observed that teachers in our country need personal development plans so that they can 
follow their own improvement and plan the process. According to Day (1994) by the help of this kind 
of plans teachers with the other teachers and effectively will develop.  
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Implications 

School principals should form a school culture based on learning because this effects teachers’ 
professional learning positively. While doing this, teachers should take part in decision making 
process. Teachers do not internalize the decisions taken by only the administration so, they will not 
participate in the activities voluntarily and this will not help the process of creating a school culture 
where learning is attached an important value.     

Teachers’ training needs as general and as subject need to be analysed. The subject, place, 
time and trainers of INSET activities should be determined in according to teachers’ ideas and these 
activities should be put in important places in teachers’ career planning and also they should be 
designed according to adult learning principles. 
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