1—F IJERs
O

o@‘%“‘ Educational Research Association
* TR * The International Journal of
Educational Researchers 2020, http://ijer.eab.org.tr
http://www.eab.org.tr 11(4): 44-59

ISSN: 1308-9501

Practices and Challenges of Students’ Assessment in ECCE

GirmawTegegnto!, KoyeKassaGetahun?

o

Abstract

This study examined the practices and challenges of students’ assessment in ECCE in government primary schools
(specifically “O”-class teachers) in Dehana Woreda, Ethiopia. To achieve the purposes, qualitative research
approach with case study design was used. The researches purposively selected five (5) clusters from a total of 13
and five (5) government primary schools from a total of 15in the Woreda. From those sample schools, five (5)
teachers from a total of 10 “O”-class teachers and five principals from a total of eight (8) primary school principals
were selected purposively. Semi-structured interviews were used as tools of data collection. Besides, the
researchers used document and observation checklist to collect data to triangulate and complement the data
collected through interview. The collected data were analyzed thematically using direct quotation, narration,
paraphrasing and interpretive analysis techniques. The results revealed that though teachers and principals have
the knowhow of the concepts of assessment, they lack the knowledge of purposes of assessment, principles of
assessment and multiple methods and areas of assessment. Concerning their assessment practices, they mainly
assess children’s learning progress in every fifteen (15) days at a regular session through tests and observation.
Hence, the practices related to ECCE assessment were limited. Finally, it is recommended that, government
offices, colleges and universities shall work to create awareness and give training to “O” class teachers and
principals to improve their knowhow and practice of children’s learning assessment.

Keywords: Assessment, ECCE, Children’s learning, “O” class

v

Received:23 August 2020 Accepted:24 September 2020 Publish:19 December 2020

'ECCE Focal Person, Dehana Woreda Education Office, Waghemra Zone Education Department,

Email: girmawtegegnto713@gmail.com
2 Assis. Prof., Department of Psychology, College of Education and behavioral Sciences, Bahir Dar University,

Email: koyekassa@gmail.com



Introduction
Background

The concept of Early Childhood Education depends on different views, in terms of child’s life and in
school terms. In terms of child’s life early childhood education is considered as the period from birth to
eight years of age. In school terms early childhood education is a special branch of education serving
with children from infancy to commencing regular school. Early childhood education increased
tremendously all over the world within the last twenty years. This situation is complementary with
research results based on long term effects of early education to later life (Grote &Burton, 2008).

New approaches of early childhood learning were started since the 18th century in Europe. The first
infant school was opened in German by Prince Pauline in1802 (Rusk, 1993) as cited in Tsegaye
(2014).The crossing of early childhood education from Europe to the rest of the world periodically
spread and resulted in the opening of kindergartens to different countries in the next consecutive
years.Froebel (1782-1852) was the father of kindergarten and opened the first kindergarten in German
1839.

Nowadays ECCE has become an area of concern everywhere. It is widely declared in various
international documents and developmental goals. Such as UN convention on the right of the child,
African charter on the rights and welfare of the child, Millennium Development Goals (MDGs) and
Education for All (EFA) goals and others. Therefore, all governments are encouraged to work fulfilling
the rights of the child through comprehensive policies, laws, programs, practices, professional training
and researches (UNICEF, 2008). But for the past many years children in their early childhood had been
that of invisible human beings with their educational settings. Hidden behind the education family and
disconnected from the recognition of their older siblings.

The government of Ethiopia is among the member states that ratified the international documents, goals,
and has made to come up with various interventions which are geared towards providing quality ECCE
for Ethiopian children. In the earlier period pre-primary school education in Ethiopia was basically given
by elder brothers or sisters and faith based institutions namely Orthodox Church “Abinattimhirt”,
Mosque “mederesa”, and missionaries for the sake of maintaining the moral values and serving the
religious purpose. In Ethiopia the first modern kindergarten was established by French railway workers
in 1908 at Dire Dewa. Later in 1963 the community service based kindergartens were established
RasDestasefer (A.A), Debrezeit, Debrebirhan, Hawasa and Asmara by the government of Ethiopia
(UNICEF, 2008).

Recently as a positive response to the international call and due to the overall changes in the national
educational priorities, Ethiopia has given due emphasis to ECCE in the Education and Training Policy
specifically in the Education Sector Development Programs (ESDP) III and IV (MOE, 2010). The
statement quoted from ESDP IV clearly indicates this concern:

ECCE have known an important expansion under ESDP III and ESDP IV. The government gave
attention to the expansion of access to ECCE. [Because] participating in ECCE helps the young child
prepare for the formal school and succeed in the early grades (MOE, 2010:30).

In doing so, Ethiopia has tried to enhance the quality, accessibility and equitability of services for
children through creating more efficient partnerships and capacity building programs stakeholders both
in urban and rural areas. The policy framework anticipates preschool classes in government owned
primary schools. In this regard Ethiopia tried to realizing the pillars and priority areas of the ECCE
policy framework.

According to Amhara National Regional State Education Bureau ANRSEB) (2016) training manual, in
Ethiopia the ECCE program is given in the form of KG, O-class, accelerated school readiness (ASR)
and child- to- child approaches. But now a day’s child-to-child modality is phase out. Kindergarten (KG)
is the 1st approach of ECCE having four levels (nursery, KG1, KG2 and KG3) and mostly practiced in
urban and private schools. O-class is an approach of ECCE that 40 weeks (one year) school readiness
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program for 6 years old children attained that prepares a resource package based on the existing O-class
syllabus consisting of different activities and mostly practiced in both urban and rural government
schools.

Accelerated school readiness (ASR) is an approach that gives for eight weeks (150 hours) to accelerate
child readiness to school for 6 years old children. This approach will be available to all children who
did not attend O-class or any types of school readiness before entering grade one between July and
August.

So, to push ECCE forward in a quality, accessibility and equitability of services knowing the concepts,
purposes, principles and tools of assessment is vital. Assessment is the way of collecting information
about children’s development, learning, health, behavior, academic progress, need for special services,
and attainment. Early childhood assessment is the course of observing, recording and documenting the
work children do, and how they do it. An appropriate assessment of ECCE may include the following
purpose; screening,instruction,diagnostic, special supports and program evaluation (Gullo, 2006).
According to Gullo (2006), assessments in ECCE have the following guiding principles. Bring about
benefits for children,tailored to a specific purpose, reliable, valid and fair for that purpose, policies
designed recognizing the reliability and validity of assessments, age-appropriate in both content and the
method of data collection, linguistically appropriate and parents should be a valued source of assessment
information as well as an audience for assessment results.

In sub-Saharan Africa the current ECCE assessment practices ensure the development of each of these
skills is important in any attempt to contribute solution to the problem of quality in basic education.
Assessment is the bedrock of an effective teaching and learning environment. Regular, reliable and
timely assessment is a key to improving learning and enhancing quality of education. It allows those
working in the education system to diagnose, monitor and assure the quality of education. This situation
in which teachers do not practice assessment to the extent themselves deem necessary for the
enhancement of quality of education is partly attributable to their lack of training on and understanding
of the use of formative nature of classroom assessment as an effective means of achieving everyday
lesson objectives (UNESCO, 2005).
Based on the Ethiopian strategic operational plan and guidelines for ECCE frame work (2010, p. 60)
states that:

assessment of ECCE should be holistic, focusing on all aspects of their development,
continuous, using appropriate methods, and achievement tests should not be used as a basis for
promotion, retention or selection, assessment results must be appropriately communicated to parents
and must not be used to label the child, assessments should indicate the child’s strengths and weaknesses
as well as make recommendations for improvement.

In sum, assessment in ECCE is classified in different ways based on different conditions: based on time;
formative and summative assessment, based on the purpose of assessment; informal and formal
assessment. Most of the time in the ECCE program formative and informal assessment is recommended.
Preprimary schools need to pay more attention to teacher’s understanding and practice about children’s
learning assessments of ECCE programs, specifically child’s learning assessment in O-class is important
for early identification and support, to develop self-concept and vital for the next life of the child to
succeed their goals. To do so effectively, assessment is pertinent. The conceptual framework of this
study is based on the practice of Gullo’s (2006), six principles of ECCE assessment.

The inspiration for this study arises from dealing with O-class teachers practice and challenges of their
students’ assessment. This is because mostly O-class teachers have misunderstanding and misuse of
purposes, principles, tools and methods of assessment. Therefore, the present study is designed to
examine the practices and challenges of students’ assessment in ECCE atgovernment primary schools,
specifically in O-class teachers at Dehana woreda administration.
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Statement of the Problem

Assessment is a complex process that is influenced by a number of challenges. Such as; institutional
related challenges (designing of assessment instrument, ECCE curriculum, child size or child teacher
ratios, training and salary of teachers), teacher related challenges (misunderstanding of child’s
developmental perspective, child’s developmental characteristics, characteristics of learning
environment (Wortham, 2008).

According to Gullo (2006), to make assessment effective, credible and realistic assessment purpose,
principles and tools need to be considered and implemented properly. Each assessment practices serves
as a purpose, multiple and ongoing. ECCE teachers should have skills and understandings for the
essentials of assessment as well as acknowledge the importance of parents and family involvement.
Assessment of children is different from the assessment of adults. The difference is in the way of
children’s learning. Assessment is one of the complex aspects of teacher-classroom interactions. It is a
course of collecting evidence from students by teachers for the purpose of making decisions about
students’ knowledge and skills, to guide instructional activities, to give special support, to diagnose
child problem and control the activity of the child. Different world wide researches are conducted by
different researchers regarding children’s assessment in ECCE. For instance, Sayed (2009) study
concerned on students and teachers’ perception of assessment practice in higher education revealed that
both students and teachers demonstrated an awareness of the importance of assessment in relation to
students learning and implementing various forms and approaches of classroom assessment is a potential
at the institution level.

Acar and Yildizli (2018) study conducted on teacher’s classroom assessment practices in primary,
secondary and high school students in Turkey shows that more than half of the teachers performed
assessments to provide feedback to the students, to increase learning, to determine the level of
achievement and to monitor the progress of the students.

A research conducted by Solomon (2014) on teachers’ practices and challenges of implementing
continuous assessment in government first cycle primary schools depicts that very weak document
handling, poor record keeping of learners’ continuous assessment achievement and less learners’
involvement in their own assessment.

According to the evaluation reports of ESDP IV (MOE,2014), in Ethiopia O-class teachers face diverse
problems in curriculum implementation. Lack of physical facilities, difficulty in evaluation practice,
lesson planning and organizing child activities, teaching-learning process, socio- environment problem,
stating instructional goals, objectives, contents, lack of administrative support, problems related to
parental involvement and ineffectiveness of assessments are challenges of O-class teachers. Different
research reveals that a number of teachers had little knowledge for develop, use and practice of age
appropriate areas of learning assessment (MOE, 2014).

According to Esubalew (2018), Study on teachers’ knowledge and practice in assessment of children’s
learning and development in private schools at Bahir Dar city administration, reveals that teachers have
understanding on the nature of assessment, lack concepts of higher order purposes of assessment, lacks
using multiple methods of assessment and areas of assessment.

Even though the above different researches are studied in the area of assessment, most of the above
studies do not touch directly my concern i.e., ‘the practices and challenges of students’ assessment in
ECCE’ specifically O-class teachers. Moreover, the aforementioned studies are conducted on
government primary, secondary and higher institution levels but the present study is conducted on
government pre-primary schools. This is the gap identified by the researcher.

The problem that the researcher wanted to study is the practice and challenges of student’s assessment
in ECCE, specifically in O-class teachers. This is because the problem O-class teacher’s misuse of
assessment is deep rooted and not follows the right purpose, principles and tools of assessment that we
educational experts supervise and check their assessment practice in observation. Their assessment is
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simply for the purpose of grading. Without solving this problem, thinking quality ECCE program in the
selected woreda is difficult. So, the desire of the researcher to conduct this study is that O-class teachers
should use the appropriate child assessment techniques, the recommended purpose, basic principles and
tools of child assessment.

So, my intention is to conduct the research on ‘an examination of practices and challenges of students’
assessment in ECCE’ specifically in O-class teachers to assessing the practice; in terms of understanding
students assessment, perception of students assessment, purpose and extents to implement principles of
students assessment and challenges that influence practice of assessment to add something new to the
existing literature. Thus the following research questions were raised to be answered through the course
of the research process.

Research Questions

How do “O-class” teachers explain student assessment?

How do “O-class” teachers perceive the purpose of student assessment?

How do “O-class” teachers implement principles of student assessment?

How do “O-class” teachers assess their student?

What challenges do “O-class” teachers face in practicing students’ assessment?

kWD

Research Design and Methodology

This chapter deals with the research methodology of the study which includes research design, data
source, sample and sampling techniques, data gathering instruments and method of data analysis.

Research Design

Qualitative research approach with case study research design is appropriate for this study. Because the
researcher develops a description of an individual or group setting, analyzing data for themes or
categories and finally making an interpretation or drawing conclusions. With this concern in mind, the
qualitative data consisted of verbatim quotations from ECCE teachers and principals about their
experiences, opinions, feelings, understandings, perceptions, extents and challenges about assessment
that were obtained through interviews (semi-structured), observations of activities and extracted from
documents.

The research design that the researcher used was case study. This design was preferred as it allows the
researcher to probe in-depth processes rather than outcomes. It provide detailed examination of the
social being studied and the researcher can pay attention to the context and consider a range of events.
The case study research design is adaptive as questions can be changed as the case develops and
providing a much richer explanation of the phenomenon under study.

Population, sample size and sampling technique

Population

The target populations of the study was government primary school teachers and principals specifically
O-class teachers and primary school principals worked at Dehana Woreda administration. This is
because at the selected Woreda ECCE is given linking within the government primary schools in the
form of O-class modality. Thus, the target population of the study was O-class teachers and primary
school principals who work under Dehana Woreda education office.
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Sample Size

For the purpose of this study, the researcher purposively selected five clusters and five schools (one
school for each cluster) from a total of 13 clusters and 15 primary schools. All clusters have primary
schools and each primary school have O-classes. The researcher also selected five O-class teachers from
a total of 10 O-class teachers and five principals from a total of eight (8) principals to get far richer
information about the practices and challenges of ECCE assessment.

Sampling Techniques

Non probability sampling i.e. Purposive sampling technique is preferable to select good key informants
of school principals and teachers (Creswell, 2013). Purposively the researcher selected five clusters and
five schools. Among the five purposively selected primary schools, the researcher selected five O-class
teachers and five principals. Moreover, the researcher selected more experienced O-class teachers and
vice principals purposively.

Data Collection Instruments

In order to get the relevant information, the researcher used both primary and secondary data sources.
From Primary sources interview (semi-structured) and observation were employed. A document
analysis was used as a secondary data sources, like mark list, port folio, behavior record books, o-class
text books and discussion with parents.

Semi-Structured Interview

Semi-structured interview is the most common type of interview used in qualitative social research. In
semi-structured interview the content but not the form of the questions is predetermined. In this type of
interview the same questions need to be asked in each interview and the researcher produces an interview
schedule. Hence, the researcher plays more active role when interviewing the participants explicit verbal
cues to the stimulus and activates a concrete report of responses by key informants. Semi-structured
interview guide was conducted with teachers and principals for two sets that focused on both the practice
and challenges of assessment interims of understanding, perception, purpose, principles and tools. Eight
(8) semi-structured interview guide items were employed to gather the required data.

Observation

The researcher prepared observation checklist to observe the practical situations during the instruction
is takes place for five days in each O-class. This is because observational data gathering systems are
attractive as that afford the researcher has the opportunity to gather live data from live situations (Patton,
2002).

Document Review

Document review is a secondary source of data used to check the activity that is takes place in the proper
way. Based on this idea, the researcher reviewed important documents such as; student’s portfolio, file
folder, anecdotal records and the result includes the children’s different work, continuous assessment
result, their sanitation, behavior record book, grades, discussion with parents. In addition, the researcher
reviewed documents like ECCE frame work, guide line and standards, O-class text books, and how they
are fit together.

Techniques of Data Analysis

Analyzing the data and figuring out how to represent the qualitative data consists preparing and
organizing the data for analysis, grouping codes and organizing themes, interpreting the data and
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representing it (Creswell, 2013). Based on this idea, the researcher placed the data into categories,
subcategories and finally organized them into themes. The themes that were created were based on codes
that consisted phrases, expressions and ideas articulated by participants of the study. The data analysis
method the researcher used in this research was thematic data analysis which includes paraphrasing,
direct quotes and narrations.

Ethical Consideration

Ethics is one of the most crucial areas of the research. In the research there should be strong positive
interaction between the researcher and the sample participants. The other ethical considerations
considering the ethics of research participants are not optional rather it is statuary and mandatory. Hence,
most ethical considerations outlined in the APA (1997) should be strictly observed while collecting and
analyzing data and reporting the results as well. First of all the researcher has got permission from the
Woreda education office and primary schools where the study was takes place. The willingness of
sample teachers and principals was assured and reached consensus through discussion by mentioning
the advantage of the study for educational office, the school teachers, students and parents.

Results and Discussions

This chapter presents the analysis of data collected and discussion of results against related previous
studies and data were collected from O-class teachers and principals using semi-structured interview on
the purpose of examination of practices and challenges of students’ assessment in ECCE and discussion
of the research results was presented.

Results

Participants’ Understanding on ECCE Assessment

The participants (teachers and principals) of this study were asked about their understanding of
assessment of children’s learning. The participants perceived assessment of children’s learning as: a day
to day activity through which teachers follow children’s progress in their overall activity. It is described
as a process that helps teachers to know whether the child knows the desired contents to their level or
not. Besides, children’s learning assessment also understood as a means to register children’s
educational progress. Some participants of the research explained on understanding of assessment of
children learning:

It is a process of gathering information about children’s current level of understanding about
the information that we provide to them in the teaching learning process as well as in the external
play activities and the process by which we teachers used it in order to follow up students’
progress in line with the intended educational objectives, physical skills and their age levels. In
doing so, assessment plays a significant role for constructive feedback for the learning progress
and change of students in each lesson and a means in which we try to trace children’s learning
style, behavioral issue, inter personal relationship and psychomotor skills. In line with this
expression, assessment is a process that we follow children’s feeding way and sanitation
(Participant 2, 3, 8, and 9)

Besides, Participants 5 and 10 explained assessment as:

It is a very vital tool to gather information about our students’ background and show the current

performance of students while they are attending here at the school. They further noted that
assessment really provides an insight on how to scaffold and teach students as it serves as a
mirror of our student’s needs and performances and a process of gathering information about
children’s current level of understanding about the information that we provide to them in the
teaching learning process as well as in the external play activities.
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Generally, the participants of this study (teachers and principals) explained: assessment as a means and
tools used to gather information about their students. This in turn helps them to identify individual
differences on learning styles and performance which further initiates them to search for strategies to
diagnose the observed gap of their learners for the maximum satisfaction and achievements of learners.

Purpose of Assessment of Children’s learning

Participants were requested to explain the purpose of their students’ assessment. Accordingly, they
reported the purposes of assessment as follows:

To achieve the objectives of the lesson:

Almost all participants reflect that assessment is conducted to meet the stated educational objectives
relevant for learners. This is best elaborated in the excerpt of participants as: educational objectives are
frameworks that direct the teaching learning process towards it. Hence, our assessment is mainly aimed
at measuring the achievements of the intended learning objectives that we have outlined in each lesson
(Participant 4, and 9).

To check children’s progress:

While teaching students for any educational program sets desirable changes to be observed on the sides
of students. Hence, the participants of this study assert that we used assessments to measure the progress
of each learner in each lesson.

To support learning

Some participants also reported that assessment provides hints to identify the real gaps of their learners
and identifying the gaps for taking intervention strategies to shape the students learning towards the
desired one.

To give certification:

The other purpose of assessment that the participants are describe to give approval for the Childs. In
doing so, most participants revealed that they used assessment to give certification for their students that
have fulfill the standard of pre-primary and ready for latter schooling. More specifically, some of the
descriptions in this regard from the response of participants are:
It is used to please parents and to present children’s result in parent’s conference as well as to
improve children’s self confidence by inviting them to talk, to move and to express their idea freely
and used as grading that is teachers used to confirm what students know and perform at the level
were passes and not know and can’t perform is fail. (Participant 3 and 10)
Generally, the participants of this study stated that fragmented ideas on the purpose of ECCE
assessments and those ideas are concentrated and indicated the purpose to give certification as grading
aim.

Role of Teachers in Assessing Children

The participants of the research were asked their role as teachers in assessing children for the practice
of children’s learning. The participants said that the following activities are their roles. Assisting and
know learners’ day-to-day learning and teaching, providing feedback to parents and staffs, follow
children’s ways of feeding, sanitation, health condition, communicates with parents and Parents
participate in course of assessing in giving information about children even though, their role in
assessment of children’s learning is too limited (Participant 4, and 10).

Generally, the participant of this study states that the recommended role of teachers in assessment
practice. But in the study area the role of teachers in assessing children are not consistent. It differs from
teacher to teacher and place to place.
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Principles of Assessment and Implementation

The teachers and principals were interviewed to reflect on principles of assessment. All of them don’t
know the principles of assessment. They reported the purpose of assessment which is not the principles
of assessment. For instance, two participants explained the following as principles of assessment.
Used as to improve children self confidence by inviting them to talk, to move and to express their
idea freely and used as grading that is teachers used to confirm what students know and perform at
the level passes and not know and can’t perform fail.(Participant 3, and 8)
So, it is difficult to say that the principals and “O” class teachers know the principles of assessment as
expected.

Tools and methods of Assessment

The teachers were interviewed to reflect on what assessment tools and methods they use for assessing
children’s learning. They reflect the following tools and methods of assessment.

Test

Most of the respondents of this study said that, they assess children’s learning through test. In order to
measure the level of students’ understanding on a certain lesson given in the teaching learning process
teachers have used oral demonstration and paper-pencil-tests. According to the information obtained
from the participants, teachers measure their students’ performance through techniques like:

Oral question: Teachers use words to be recalled after they said. Students were asked to recall their
sense organs, letters, the names of their family members, directions (right, left, back and front), different
wild and domestic animals, personal hygiene, environmental hygiene and indoor equipments orally.
Besides, students were tested through reading ability through reading words and sentences. Participants
land 6 strongly reflect that:oral question is the most significant way to measure our students’ linguistic
ability and students should be carefully cultivated and measured through oral to increase their speech
and confidence .

Demonstration: In addition to oral questions, students were asked to show mathematical symbols,
letters, tables, chairs, pictures and body parts. They replied that weuse demonstration as means to
measure our students’ level of understanding and we got this tool as a crucial tool to measure students’
knowledge of terminology together with the objects under demonstration (Participant 3 and 6).

Paper-pencil-tests: in order to measure students’ writing skill teachers used paper-pencil- tests.
Teachers reported that they measure students to construct words by giving letters and to be reported in
written form. Students also asked to draw some pictures of their own interests. Besides, simple true
false and minor completion items were used. They reflected that after students have possessed
identification of letters, numbers and some concept, students’ performance ismeasured through paper
pencil tests. For example, students are required to match pictures with their respective names (Participant
2 and 9).

Observation

The other tools and methods that teachers reflect as assessment tool for children’s learning is
observation. The participants of the research reported that by using observation they assess children’s
learning progress; like participation, their way of handling pen, play and speech. Socio emotional
development: The respondents said that, they assess children’s socio emotional development by
observation. As respondents reported, they assess children’s social development during children’s
interaction with their classmate children’s, outside classmates and with their teachers. The observation
includes their way of talking, greeting, participation in class room, cooperation in different activities.

Generally, the participant of this study stated that for the question what assessment tools and methods

The International Journal of Educational Researchers (IJERs) Sayfa 52



currently teachers are used? Except paper and pencil tests, the others explained by the participants are
recommended tools and methods of ECCE assessment. But paper and pencil tests are not recommend
for children’s’ like o-classes. This is because paper and pencil test needs high understanding and strong
muscles. Besides, the researcher observe using observational checklist, teachers understand and identify
the various stages of child learning assessment for documenting child’s developmental growth across
different age groups.

Time and place of Students’ Assessment

The teachers were asked about when and where their assessment practices was carried out for the
required purposes. Based on this, the participants stated that: They assess children’s learning more
specifically their learning (cognitive development) in every fifteen days. Because, starting from the
month up to the middle (fifteen days) is mainly time of teaching learning.On the other hand, Participant
2 and 8 said that:we assess children’s sanitation weekly through observation.

With regard to the place, all respondents assess children’s in class room settings. Regarding to their
physical activity they assess outside the classroom. Moreover, students’ physical development and socio
emotional is also conducted at outdoor activities while they are interacting and playing with their peers.

Documentation Practice of Teachers

The respondents reported that teachers have documented what they assessed about children’s learning
by using the following documentation techniques. Mostly all learning results are well documented in
administrative office through file folder, Portfolio, anecdotal records and the result includes the
children’s different work, continuous assessment result, their sanitation, behavior record book, grades,
discussion with parents etc.

As teachers reported that they have documented all the assessment results which include both learning
and developmental areas, the researcher through document analysis assured that teachers documented
the cognitive/learning/ assessment results and socio-emotional, physical, dressing style, sanitation,
health status, physical maturity are documented in separate files.

Generally, as participants told, teachers and parents of children’s interact to discuss about children over
all activity depending on this document more specifically at the end of each semester, even though the
participation of parents are limited.

Challenges of ECCE Assessment

The participants of this paper were asked to reflect on the challenges they have faced in the assessment
process of children learning is participants identify the following challenges that faced when they assess
children’s learning:

Low participation and follow up of parents: in helping teachers during assessment of children’s
learning the participation and follow up of child’s parent are very low.

Under age children: there are some under age children that create difficulty to assess them
according to the standards of that level.

Presence of children with some special needs: As the participants said, there is no professional
teacher for those special need children’s and it is difficult to assess their learning and
development effectively, difficult to understand and time consuming to assess.

Teachers’ lack of assessment skills: Most teachers are not trained to teach and treat children in
O-class level students. Besides, special training on how to assess children in O-class level
students is not as such accessible for teachers. Due to this, their skills to practice assessment are
limited.
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Inappropriate ECCE curriculum: participants of the study reported that a well-balanced
curriculum should support the development of all children socially, emotionally, physically and
intellectually. The curriculum should be designed for active involvement by children in the
learning process, recognizing that children learn through play, active manipulation of the
environment, concrete experiences and communicating with peers and adults. In addition,
ECCE curriculum is age appropriate, research based and considers the development of the whole
child. The curriculum should include language/literacy, mathematics, science and social studies,
social and emotional skills, health and physical development. Most importantly ECCE curricula
should be fun and engaging with educational materials. In line with this,O-class teachers are not
fit to implement the curriculum. Hence, most participants of the research are not qualified and
trained. So, teachers are not interpreted the ECCE curriculum.

Class sizes/child-teacher-ratios: in Ethiopiathe recommended child-teacher-ratio is 30(thirty)
up to forty children per class but in the study area there is a high child- teacher-ratio that reaches
seventy (70) children per class.

Discussions

The main purpose of this paper was to examine the practices and challenges of students’ assessment in
ECCE in selected government primary schools. To accomplish this purpose qualitative data was
collected and analyzed accordingly. The discussions of results are concerning with the research
questions and their findings.

Concerning with this: teachers and principals knowledge for the explanations of assessment was good.
They explained: assessment is a means and tools used to gather information about their students. This
in turn helps them to identify individual differences on learning styles and performance which further
initiates them to search for strategies to diagnose the observed gap of their learners for the maximum
satisfaction and achievements of learners.

This finding is almost similar with the scholars explanation listed in the literature. i.e., assessment is the
process of collecting information about children’s development, learning, health, behavior, academic
progress, need for special services, and attainment (Morrison, 2003). And also added assessment is the
process of observing, recording, and documenting the work/ activity/ of the children do and how they
do it, as a basis for variety of educational decisions that affect the children. Therefore, the finding
indicated that most of research participants have knowledge about the notion/concept of assessment.

With regard to the purpose of assessment, the respondents of this paper reflected purposes like, to assess
educational objectives, to assess children’s progress, to give constructive feedbacks, to present children
result in parents conference, to please parents, to gather information for parents, to improve
achievement of children, to improve children self confidence by inviting them to talk, to move and to
express their idea freely, to know what level the children achieved, to follow their sanitation, to help
children attentively, to know their talent, to bring knowledge and attitudinal change in children, to keep
their result and help children with their next step learning, to understand children behavior, to recognize
children strength and weakness. In addition to the participants interview response was checked by
researcher’s observation during the instruction was delivered.

This finding reveals that: teachers’ explanation on the purpose of assessment is more on routine and
minor issues. It is not aimed at modifying the teaching learning process /instructional design/ in line
with the assessment results of children. Moreover, their explanation on purpose of assessment is not
towards curriculum design and bring for the good behavior of the learners.
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Assessment is important for different purpose including for curriculum and program designers,
Identification of special needs education and shared information with parents, to Monitors children’s
progress, to identify Children’s strengths and areas of difficulty, to know what children’s knowledge
and skills in particular areas and what to implement to promote children’s learning and development.
But the respondents of this paper didn’t consider its purpose regarding higher levels. So, it is difficult to
say the participants know the purpose of assessment.

With regard to the principles of assessment participants do not know the principles of assessment. But
ECCE assessment has its own basic principles. This finding is on the contrary of Gullo’s (2006)
literatures that have six basic principles of ECCE assessment. These are bring about benefits for
children,tailored to a specific purpose, reliable, valid and fair for that purpose, policies designed
recognizing the reliability and validity of assessments, age-appropriate in both content and the method
of data collection, linguistically appropriate and parents should be a valued source of assessment
information as well as an audience for assessment results.

In lines with the tools and methods of assessment, participants used only tests and observation as a
means of assessment for children’s learning. Therefore, teachers need to be educated in multiple
assessment methods and tools that are best achieved by them. Observational checklist enables teachers
to understand and identify the various stages of child learning assessment and can be used to document
developmental growth across different age groups.

From the above finding on methods and tools of assessment literature states that: there is no one perfect
type of assessment that teachers should rely up on it. Rather many scholars argued that multiple ways
of assessing children enables to identify many possible ways of diagnosing the needs of children. So
based on this big deal, most participants in the study area reported that they assess children learning by
using tests and observation only. So the current practices of teachers’ assessment method in government
primary schools that the researcher checked by observations are tests and observations.

In line with this finding, literature says that multiple assessments should be carried out. There are several
types of assessment tools that are used in early childhood programs. These include observation,
anecdotal records and checklists, participation charts, rating scales, samples of products, photographs,
and tapes. Teachers can also interview families to obtain information about the child (McAfee& Leong,
1997).

Concerning on place and time of assessment, this research finding reveals that they assess children’s
learning more specifically their learning (cognitive development) in every fifteen days and children’s
sanitation weekly through observation. With regard to the place, all respondents assess children’s
cognitive development inside the class room settings and outside to assess their students’ physical and
socio emotional activity while they are interacting and playing with their peers.

This finding is indeed narrow in its scope or area of assessment. However, most scholars argued that
assessment should involve wholeness criteria. For instance, Mindes (2003), assessment is appropriate
when it is systematic, multi- disciplinary and based on the everyday tasks of children. The best
assessment system is comprehensive in nature that is the assessment yields information about all the
developmental areas: such as; motor, temperament, linguistic, cognitive and social/emotional etc.

Literatures also suggest that assessment in early childhood should involve physical development of
children (assessing locomotor movements and coordination skills and manipulative movements that
develop fine motor skills and hand eye coordination. Besides, the assessment of children should include
assessing of their visual and auditory skills, learning styles in identifying possible barriers in this area
of development. Socio emotional development is the most important area to develop and strength during
the early childhood years and therefore assessment of this area is important for ECCE.

Generally, when the researcher compares the scope or areas of assessment in the study area with the
literature, it was mainly limited to measure cognitive outcomes. So, assessment practices implemented
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in government schools should cover all these areas to ensure that age appropriate learning and
development in all the relevant areas takes place. Even though literature reveals the importance of
involving parents as a source of information for effective assessment of children, the results from the
teachers indicated that parents are not involved in assessment of children.

The maximum number of participants of this paper reported that they assess children learning in every
fifteen days. But Literature encourages teachers to compile regular and ongoing assessment for every
child in order to ensure continuity in learning and development. This approach of assessment conducted
in schools of the study area is not scientific to fix the gap that will be observed in each sessions of the
content to be delivered.

With regard to the challenges of assessment, the participants reported the following challenges.Lacks of
qualified teachers,less participation and follow up of parents, Presence of children with some special
needs, teachers’ lack of assessment skills, ECCE curriculum,and Class sizes/child-teacher-ratios are
challenges of assessment reported by the participants.

The above findings are similar to the evaluation reports of ESDP IV (MoE, 2014), in Ethiopia O-class
teachers face diverse problems in curriculum implementation. Lack of physical facilities, difficulty in
evaluation practice, lesson planning and organizing child activities, teaching-learning process, socio-
environmental problem, stating instructional goals, objectives, contents, lack of administrative support,
problems related to parental involvement and ineffectiveness of assessments are challenges.

In addition to the above, different research reveals that a number of teachers had little knowledge to
develop, use and practice of age appropriate areas of learning assessment and scholars like, Morrison
(2003), assessment is a complex process that is influenced by a number of challenges. Institutional
related challenges (designing of assessment instrument, ECCE curriculum, child size or child teacher
ratios, training and salary of teachers), teacher related challenges (misunderstanding of child’s
developmental perspective, child’s developmental characteristics and characteristics of learning
environments are challenges faced the practice of assessment.

Conclusion

The findings of this research revealed that the knowhow of participant teachers and principals on the
explanation of assessment is good. But their practices on using appropriate purpose, principles, method,
tools and areas of ECCE assessment was not enough and needs concern. Especially participants’
knowhow on the purpose and principles of assessment was limited to lower level purposes rather than
focusing on changing the instructional design and give feedback for curriculum designers. Teachers’
assessment practice was only focused on tests and observation. In addition, participants only practice
assessment to measure the learning aspects of children. Children’s developmental aspects were not
measured scientifically. This implies that knowing the concepts of assessment is not a guarantee to
practice assessment and escape the challenges effectively. Therefore, the assessment of ECCE should
be done properly and effective to be all rounded.

Recommendation
Based on the findings of the study, the following recommendations are made;

1. Teachers should have awareness about multiple assessment techniques besides the techniques
they used by taking different trainings.

2. Concerned bodies like colleges, Universities and other government officials shall better to train
teachers to improve their insight on the purpose and principles of assessment.

3. O-class students level of understanding on a given area, topic or lesson will be improved if they
are assessed regularly in every sessions. However, Participants in the study set a fixed date to
assess children and hence this approach is not effective to diagnose the learning gaps of children
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on specific content. For this reason, participants should assess their students/ children/in every
activity continuously through the teaching learning process to modify the existing teaching
learning modalities used at hand.

4. O-class teachers must be qualified and trained on how to assess children based on the purposes,
principles and tools of assessment. The concerned government officials should facilitate a
training program on how to assess the children based on the purposes, principles and tools of
assessment in collaboration with developmental psychologists, ECCE professionals and other
health professionals.

5. Professionals on special needs so should be employed to identify and support the children with
exceptional characteristics.

References

AbiyYigzaw (2017). High School English Teachers' and Students’ perceptions and attitudes
towardsassessment. Journal of Humanities and Social Science, 22(12), 74-83

Aggrawal H. S. (1994). The Impact of Leadership Development on Early Childhood Education: A
report by the Research Center for Leadership in Action, Robert F. Wagner Graduate School of
Public Service New York, University, for the Annie E. Casey Foundation

Airasien B. P. (1997). Developmentally appropriate practice in early childhood. Washington. DC.
National Academies Press.

Almina P.K. (2012). Pakistani Teachers’ Perceptions of Kindergarten Children’s Learning: an
Exploration of Understanding and Practice.Front. Educ. China, 7(1), 33—-64

AnimawTadesse, AbebawBelete, Mehari Mengistu, Temesgen Denekew and ZemenuMihret (2015).
Early childhood care & education in west Amhara sub region: its status & challenges
(ANRSEB). Unpublished

Anning J.R., Cullen F.B. (1*Eds, 2000). Early childhood education: Society and culture. London: Sage.

AregashAmare (2014). Status of Childhood Care, Development and Education in Ethiopia.
Unpublished discussion paper.

AskalemariamAdamu (2015). Teachers’ practices of assessment for learning in science education at
east Gojjam preparatory schools, Amhara regional state, Ethiopia.Unpublished,
PhD.Dissertation.

Bagnato S.Y, Marzaw N.P, Pickering J.R &Simt M.O. (1993). Assessment for early intervention: Best
practices for professionals. New York: Guilford Press.

Barnett S. W. (1996). Long term effects of early childhood programs on cognitive and social

development. Berlin, David Fulton Publishers Ltd

Blaiklock C. J. (2010). Assessment in New Zealand early childhood settings: A proposal change from
learning stories to assessment. New Zealand, Wadsworth Publishing

Blythe E. T. (2004). The well balanced child: Movement and early learning. UK: Hawthorn press.

Boehm A.F. & Weinberg, R.T. (2000).The classroom observer of assessment.San Dliego: Jerome M.

Sattler. Publisher, Inc.

Bowman D. (2001). Assessing kindergarten children: what school systems need to know associated
with the school of education, in southern India? Unpublished. M.A. Thesis.

Bredekamp S.O. &Rosegrant T.G. (2011). Reaching potentials: transforming early childhood
curriculum and assessment. Washington DC: National association for the Education of Young
children.

Carr M.N. (2001). Assessment in early childhood settings: Learning stories, effective early learning.
London: Paul Chapman Publishing

Clough. N. P. (2008). History of assessment in early childhood education. New Jersey: John Wiley &

Sons, Inc.

Cowie B.D. & Carr M.H (2003). Consequence of socio cultural assessment in early childhood settings:

community, Competence and continuityin England. Unpublished.

Cryan R. C (1996). Evaluation of childhood education. New York: Teachers College Press.

The International Journal of Educational Researchers (IJERs) Sayfa 57



Drummond J. K. (2003). Assessing children’s learning. (2*%ed). London: David Fulton.

Earl L.W. & Katz M.D. (2008).4ssessment as learning: Using classroom assessment to maximize
student learning. Corwin Press: Thousand Oaks, CA. Education of Young Children.

Emmanuel Development Association (2010). Five Years Strategic Plan: 2010-2014. Addis Ababa,
Ethiopia, EDA.

Gardner H. W. (1993). Multiple intelligence: The Theory in practice. New York: Basic Books.

Gronlund G. Z. (1998). Portfolios as an Assessment Tool.New York: Teachers College Press.

Guddemi M.N. & Case J.P. (2004). The important role of quality assessment in young children ages 3—
8. Washington, DC: NAEYC.

Gullo D. F. (2005). Understanding of assessment.(2" edition). New York, NY 10027.

Hume A. Y.&Coll K. H. (2009). Assessment of learning, for learning and as learning: New Zealand
case studies. Assessment in Education: Principles, policy, and practice, 16(3), 142-159.

Jacqueline M. K. (2007). Early childhood practitioner and student attitudes toward formal and informal
testing, Journal of Pre-school Education, 26(7), 93-202.

Krause E.G., Bochiner F. D. & Duchesne P. R. (2003). Child Assessment in Early Childhood Education
and Care Settings in South Korea.Asian Social Science.7(6), 71-83.

Loggenber E. M. (2011). Assessment in early childhood (published master’s thesis).Massey University,
New Zealand.

Miller D.N. & Alcon F.Y. (2009). Early Childhood Education Program: Journal of Economic
perspectives. 15(2), 213-238.

Mindes. C. (2003). Assessment in early childhood education. New Jersey: Pearson.

Mitchell L.S. (2008). Assessment practices and curriculum resources’ in Early childhood Education.
Results of the 2007 NZCER national survey for ECE servicers. Wellington: New Zealand
council for Educational research.

MoE (1994).Ethiopian education and training policy. Addis Ababa, Ethiopia.

MokE (2010).Ethiopian ECCE framework. Addis Ababa, Ethiopia.

MoE (2014). Educational Sector Development Program IV (ESDP 1V). Addis Ababa, Ethiopia.

Mohammed M. S. (2015). Assessment of the practices of early childhood education for children with
visual impairment: the case of German church school in Addis Ababa.Ethiopia. Unpublished.
M.A. Thesis.

Morrison. G. S. (2003). Early childhood education today. Upper Saddle River, New Jersey: Pearson
Education Inc.

NAEYC (2003). The teachers’ role fostering children’s social competencies. Washington, (ERIC
document No. ED41073).

NEGP (1998). Screening and Assessment of Young English-Language Learners. Washington, DC:
NAEYC

NICHD (2000). Characteristics and quality of child care for toddlers and preschools.Early child hood
care research network Applied developmental science.

Nicolson E.G., Xue S.R. &Atikins B.P. (2001). Assessment in early childhood education: threats and
challenges to effective assessment of immigrant children. UK: London.

Olowe K. B. &Majebi L. D.(2014). Early childhood development.Analytical and strategic review paper.
International Perspectives on Early childhood development. Paper for World health
organization’s commission on the social determinants of health.

Orkin, Abebe & Woodhead (2012). National Research Council of the National Academies of Early
Childhood Assessment: Why, What and How? Childhood programs (Rev.ed.). Washington,
DC: National Association for the Educational Goal Panale.

Patton R.L. (2002). Families and early childhood programs. Washington, DC: National Association for
the Education of young children.

Rusk.A (1993). The portfolio and its use in early Childhood association. New Jersey: John Wiley &

Sons, Inc.

Scott H. & Niemeyer Z. (2001).Guiding principles on early childhood assessments for educators and
professionals birth to age 8 (grade 3).Pennsylvania, Departments of Education and Human
Services School.New age International (P) Ltd., Publishers.

Sileshi G/ Mariam (2014). Early Childhood Education Practices: The Case of AkakiKality Sub City in
Addis Ababa City Administration, Ethiopia, unpublished, M.A. Thesis.

The International Journal of Educational Researchers (IJERs) Sayfa 58



SisayAwgichew (2016). Practices and challenges of kindergarten education in Addis Ababa,
Ethiopia. Multidisciplinary journal of school education.1(9), 134-164

Smith L.A., Shepard C.R.,Roumpi M.Y.and Mrden Y.K. (1998).Portfolios in first grade: Four teachers
learn to use alternative assessment. Early Childhood Education,25(3), 173-180.

Temesgen Samuel (2017).Teachers’ perception and practices towards continuousassessment of
mathematics classes: the case of secondaryschool in Wolaita Zone.Journal of Education and
Practice.8(22), 84-109.

TsegayeSeifu (2014). Practice and challenges of pre-school education in NefasilkLafto Sub City of
Addis Ababa. Ethiopia. Unpublished, M.A. Thesis.

UNESCO (2008). What approaches to linking ECCE and primary education?United Nation policy brief
on early child hood. Washington, DC: National Academies Press.

UNESCO (2008).The contribution of early childhood education to a sustainable society and strategies

for reaching the EFA goal on ECCE. Paris Ingrid Pramling Samuelsson and YoshieKaga

UNESCO, (2005) “Education for all: The quality imperative”, EFA Global Monitoring Report.

UNICEF (2008).Study on Situation of Out of School Children (OOSC) in Addis Ababa. Ethiopia,
unpublished.

USAID (2009).Opportunity of education through learning. Education Strategy from 2011-2015
Washington D.C

Webb F.C. (2003).Montessori Approach in Pre-school Education. Kok Publishing. Ankara.

Wintle R. & Harrison G. (2000). Classroom assessment in Malawi: teachers’perceptions and practices

in mathematics. Unpublished, PhD.Dissertation.

Wortham S. C. (2001). Assessment in early childhood education. Upper Saddle River, NIJ:

Merrill/Prentice Hall.

FIOUCT MIAEC (2001). PATFER P oLl AR 8PNEALR LTNAN PP L AP ARONE FIRYCT aRCY-
FIOUCHT RBNANNT A FE4 P

FIRUCT TLAEC (2001 ). PPEARAR NG FIRUCT TLIR PLLE APANP /NFTBCE/F A&N ANNE
AP

EAMIYLTFIUCTNIAS (2003 9.97). PPLAR.RENG F9RUCTT ATANNN PANSA PARIRYU4
angn/ 0% k A.N.A° FIRYCTH NCF NUC BCT ATERP

PAD A18M$T PIRLIRL APALFR ARCPPFS AHINNCE 3™ AT NUC 8C RLACA L

The International Journal of Educational Researchers (IJERs) Sayfa 59



